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*purple= full implementers

*yellow= partial implementers

NCDB DMP collaborative:  

Nine projects applied to be a part of NCDB 2.0’s Distance Mentorship (DM) Collaborative in the 
spring of 2012.  The purpose of the collaborative was to expand projects’ use of technology to deliver 
effective TA to families, children, and service providers.  Specifically, the intent was to develop and 
expand a model called the “Distance Mentorship Project” that emerged in Kansas and combines 3 
distinct technological components into a single process.  Simultaneously, NCDB 2.0 provided 
broader, “universal” Technical Assistance to all other state projects through the use of briefs, 
webinars and blogs to promote the use of technology as part of Technical Assistance.  NCDB 2.0 is 
also collaborating with the Steppingstones of Technology Innovation Distance Mentorship Grant 
hosted by Kansas University to provide projects with data that can guide their decisions. 

Projects met asynchronously on a Google Site at this address: 
https://sites.google.com/site/thegreat8techforta/   

The site served as a place to post resources, discuss pertinent issues, provide updates, etc.  Projects 
also met monthly via web conferencing to share updates, assess progress, troubleshoot, plan, etc.  
The collaborative began in March 2012 with preparations for implementation of DM activities in the 
fall of 2012.  Implementation was conducted through the spring of 2013, and activities are now 
concluded.  

https://sites.google.com/site/thegreat8techforta/


A brief look at each project’s activities is listed here. 

PROJECT SPECIFICS: 

Washington:   

• # of Local Teams:  Two
• All 3 elements? (Wikis/Video clips/Web Conferencing):  Yes
• Tech Tools:  Blackboard Collaborate, Google Sites, Dropbox, Flip Cams
• Content Focus:  Communication Assessment, Active Learning, Person Centered Planning

(PCP)
• Innovations:  the “Quickie Wiki” (wiki pared to basic features)
• Challenges:  Providing extensive up-front tech training

Georgia: 

• # of Local Teams:  Four (2 active TA; 2 as part of training)
• All 3 elements?   Yes (for 2 active teams)
• Tech Tools:  Google Sites, Adobe Connect, Flip Cams, Vimeo
• Content Focus:  Intervener training/support;  team planning
• Innovations:  Using DMP with Customized Employment teams, statewide vision training, and

in conjunction with on-site Intervener training
• Challenges:  Internet access @ local schools.  Getting local teams to use wikis as a place for

in-house communication.



Vermont:  

• # of Local Teams:  Two
• All 3 elements?  Yes
• Tech Tools:  Wiggio, Adobe Connect, Flip Cams
• Content Focus:  Communication, AT assessment and implementation, IEP development
• Innovations:  Expanding use of DMP to multiple disabilities & outreach
• Challenges:  Coordinating technology tools among agencies

Idaho:  

• # of Local Teams:  Two
• All 3 elements?  Yes
• Tech Tools:  Wikispaces, Adobe Connect, iPad, Flip cams
• Content Focus:  Communication/Choice-making
• Innovation:  Using iPad as sole device to capture video, web conference, and use wiki
• Challenges:  Firewall issues at local schools

Texas: 

• # of Local Teams:  Two
• All 3 elements:  Yes
• Tech Tools:  Google Sites, Adobe Connect, Flip cams, Dropbox, tablets, online chat
• Content Focus:  Communication, Person Centered Futures Plan, IEP development
• Challenges:  Learning new routines and processes (as consultants)

Kansas: 

• # of Local Teams:  Six
• All 3 elements:  Yes
• Tech Tools:  Google Sites, Adobe Connect, Galaxy Tablet, Flip Cams, iPad, Vimeo
• Content Focus:  Communication, Parent Engagement, Literacy, PCP, Assessment
• Innovation:  Using Literacy website, Creation of “DB 101” content modules
• Challenges:  Managing six (or more) teams; Cross-agency coordination



New England Center: 

• # of Local Teams:  2 (CT); 3 (ME); 3 (MA); 2 (NH)
• All 3 elements: Yes
• Tech Tools:  Google Sites, Adobe Connect, Flip Cams, flash drives
• Content Focus:  Communication
• Innovation:   Combining DM with “Reach for Stars” assessment tool; Involvement of CT

Family Specialist; Teaching families how to build own wikis to promote involvement with
school teams.

• Challenges:  Video upload and storage;  Sustaining commitment;  Explaining process to
parents

Mississippi/Oregon: 

• These two projects used one or more elements for TA purposes, but are not (yet) combining
the elements to support individual children or teams.  NCDB 2.0 is supporting their learning
and exploration of tools and encouraging expansion of the use of these tools.

Intensive TA completed: 

• Great 8 Google Site built
o Resources
o Calendars
o Conversations
o Video clips “how-tos”
o Webinars from content experts:

 Steppingstones:  Jean Ann Summers/Jay Buzhardt
 IDEA Partnership:  Joanne Cashman

• Monthly group web conference trainings/meetings
• Individual project training/support:

o NEC trainings on overview, individual element training, troubleshooting
o ID training on iPad:  Vimeo and Adobe Connect apps, etc.
o OR Adobe Connect training

• On-site TA:  Assist KS project in refining DM process
• DMP Facilitator’s Guide*
• DM Success Stories compiled and published
• Survey created for state projects to use with local teams to collect GPRA and other

summative data
• Online summative survey to capture data related to quality, usefulness, and relevance of

Distance Mentorship Great 8 Initiative.
• Template built for state projects to share “success stories” related to DMP activities.



Projects will submit narrative and pictures that capture success from the perspectives of 
service providers, project staff, and/or family members.   

• Prepared “Tech Solutions” site on new NCDB website to begin hosting an online
community.  Content, events, and forum spaces are prepared.

Universal TA completed: 

• Briefs:  7 Ways to Use Video in TA; Considerations for Creating Video Clips; Web
Conferencing;  Wiki Brief (2)

• FCTD article on Distance Mentorship
• Webinar presentation to SIG Low Incidence Affinity Group
• Webinar to DB network on Great 8 site & new NCDB website:  “Wikis to Websites:

Online Collaboration Opportunities”
• Webinar on Social Media (in conjunction with FE Initiative;  M. Casey)
• DB Perspectives Article:  “Improving Connections Among Professionals in Deaf-Blind

Education”
• On- site Presentations to TAD Network:  DB Day; OSEP Leadership Conf;
• Perkins webcast on Kansas Distance Mentorship Project



Survey: DMP Survey

Value Count Percent %

Washington 2 18.2%

Oregon 2 18.2%

Idaho 1 9.1%

Texas 3 27.3%

Mississippi 0 0.0%

Georgia 1 9.1%

New England Center 0 0.0%

Vermont 1 9.1%

Kansas 1 9.1%

Statistics

Total Responses 11

Summary Report - Auto Run

1. Which state Deaf-Blind project are you repersenting?

1. Which state Deaf-Blind project are you repersenting?

Washington 18.2%

Oregon 18.2%

Idaho 9.1%Texas 27.3%

Georgia 9.1%

Vermont 9.1%

Kansas 9.1%



Value Count Percent %

Director 4 36.4%

Coordinator 2 18.2%

Family Specialist 0 0.0%

Other 5 45.5%

Statistics

Total Responses 11

Value Count Percent %

wikis 8 72.7%

video clips 9 81.8%

web conferencing 11 100.0%

none 0 0.0%

Other 4 36.4%

Statistics

Total Responses 11

2. What is your position on the project?

3. Which "elements" of the Distance Mentorship model did you employ as part of your efforts in this
initiative? (check all that apply)

2. What is your position on the project?

Director 36.4%

Coordinator 18.2%

Other 45.5%

3. Which "elements" of the Distance Mentorship model did you employ as part of
your efforts in this initiative? (check all that apply)

72.7%

81.8%

100%

36.4%

wikis video clips web conferencing Other
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Value Count Percent %

More than $200 4 33.3%

$100-$200 1 8.3%

Less than $100 2 16.7%

None 5 41.7%

Statistics

Total Responses 12

Value Count Percent %

More than three 1 9.1%

Statistics

Total Responses 11

4. Approximately how much money did your project expend purchasing hardware/software for the
Distance Mentorship activities?

5. How many local teams were part of your Distance Mentorship activities? ("local" means any team
that agreed to be a part of your activities, regardless of distance from the project location).

4. Approximately how much money did your project expend purchasing
hardware/software for the Distance Mentorship activities?

More than $200 33.3%

$100-$200 8.3%

Less than $100 16.7%

None 41.7%

5. How many local teams were part of your Distance Mentorship activities? 
("local" means any team that agreed to be a part of your activities, regardless

of distance from the project location).

More than three 9.1%

Three 9.1%

Two 54.6%

One 27.3%



Three 1 9.1%

Two 6 54.6%

One 3 27.3%

None. Our project did not employ the combined elements of the Distance
Mentorship model.

0 0.0%

Value Count Percent %

More than 10 1 10.0%

5-10 3 30.0%

Less than 5 6 60.0%

None 0 0.0%

Statistics

Total Responses 10

Sum 15.0

Avg. 5.0

Max 5.0

6. How many on-site visits did your project conduct your with local team(s)? (total number)

7. How many web conferences did your project conduct with local team(s)? ("local" means any

6. How many on-site visits did your project conduct your with local team(s)?
(total number)

More than 10 10%

5-10 30%

Less than 5 60%

7. How many web conferences did your project conduct with local team(s)? 
("local" means any team that agreed to be a part of your activities, regardless

of distance from the project location).

More than 20 12.5%

10-20 25%

5-10 12.5%

Less than 5 50%



Value Count Percent %

More than 20 1 12.5%

10-20 2 25.0%

5-10 1 12.5%

Less than 5 4 50.0%

Statistics

Total Responses 8

Sum 25.0

Avg. 8.3

StdDev 2.4

Max 10.0

Value Count Percent %

More than 20 0 0.0%

10-20 1 10.0%

5-10 6 60.0%

0-5 3 30.0%

None. Our project did not employ the combined elements of the Distance
Mentorship model.

0 0.0%

Statistics

Total Responses 10

Sum 40.0

Avg. 5.7

StdDev 1.7

Max 10.0

team that agreed to be a part of your activities, regardless of distance from the project location).

8. Approximately how many hours per week were spent managing/coordinating the Distance
Mentorship activities?

8. Approximately how many hours per week were spent managing/coordinating the
Distance Mentorship activities?

10-20 10%

5-10 60%

0-5 30%



Value Count Percent %

More than 2 4 40.0%

2 2 20.0%

1 4 40.0%

None. Our project did not employ the combined elements of the Distance
Mentorship model.

0 0.0%

Statistics

Total Responses 10

Sum 8.0

Avg. 1.3

StdDev 0.5

Max 2.0

Value Count Percent %

More than 5 hours 0 0.0%

1-5 hours 4 40.0%

Less than 1 hour 6 60.0%

Statistics

Total Responses 10

Sum 26.0

Avg. 2.6

9. How many staff on your project were involved in some aspect of the Distance Mentorship
consults?

10. Approximately how much time per week was expended problem-solving technology issues as
part of the Distance Mentorship activities?

9. How many staff on your project were involved in some aspect of the Distance
Mentorship consults?

More than 2 40%

2 20%

1 40%

10. Approximately how much time per week was expended problem-solving
technology issues as part of the Distance Mentorship activities?

1-5 hours 40%

Less than 1 hour 60%



None. Our project did not employ the combined elements of the Distance
Mentorship model.

0 0.0%
StdDev 2.0

Max 5.0

Value Count Percent %

Greater than 300 miles 0 0.0%

Between 200-300 miles 3 30.0%

Between 100-200 miles 7 70.0%

Between 50-100 miles 0 0.0%

Less than 50 miles 0 0.0%

Statistics

Total Responses 10

11. The approximate average distance between the project site and local team site (or sites) was: (#
of miles between project location and local sites/# of teams)

12. Thinking of content that was shared with local team(s) as part of your Distance Mentorship
model, how many resource artifacts (assessment forms, articles, web links, Power points etc.)

11. The approximate average distance between the project site and local team
site (or sites) was: (# of miles between project location and local sites/#

of teams)

Between 200-300 miles 30%

Between 100-200 miles 70%

12. Thinking of content that was shared with local team(s) as part of your Distance Mentorship
model, how many resource artifacts (assessment forms, articles, web links, Power points etc.) were

uploaded to your wiki site(s) (total #):

More than 20 80%

10-20 10%

Less than 5 10%



Value Count Percent %

More than 20 8 80.0%

10-20 1 10.0%

5-10 0 0.0%

Less than 5 1 10.0%

None. Our project did not employ the combined elements of the Distance
Mentorship model.

0 0.0%

Statistics

Total Responses 10

Sum 10.0

Avg. 10.0

Max 10.0

Value Count Percent %

Yes 6 60.0%

No 4 40.0%

Statistics

Total Responses 10

were uploaded to your wiki site(s) (total #):

13. Did you ever involve people who were NOT employed by your project in your Distance
Mentorship activities with local teams? (phone calls, web conferences, emails, wiki conversations,
etc.)?

13. Did you ever involve people who were NOT employed by your project in your
Distance Mentorship activities with local teams? (phone calls, web conferences,

emails, wiki conversations, etc.)?

Yes 60%

No 40%



Value Count Percent %

Content expert 1 14.3%

Teaming expert 1 14.3%

Assessment expert 0 0.0%

Evaluator 0 0.0%

Deaf-Blind consultant 3 42.9%

Other 3 42.9%

Statistics

Total Responses 7

Value Count Percent %

Yes 9 90.0%

No 1 10.0%

N/A 0 0.0%

Statistics

Total Responses 10

14. If yes, what role(s) did they assume in the Distance Mentorship activities? (check all that apply)

15. As a result of the Distance Mentorship model implemented by your project, were you able to
identify any change in the child's behavior or functioning?

14. If yes, what role(s) did they assume in the Distance Mentorship activities?
(check all that apply)

14.3% 14.3%

42.9% 42.9%

Content expert Teaming expert Deaf-Blind consultant Other
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25

50

75

15. As a result of the Distance Mentorship model implemented by your project,
were you able to identify any change in the child's behavior or functioning?

Yes 90%

No 10%



Value Count Percent %

Observation 5 50.0%

Formal assessment 4 40.0%

Informal assessment 6 60.0%

Report from practitioners 9 90.0%

Other 2 20.0%

Statistics

Total Responses 10

Value Count Percent %

Sensory Systems 6 60.0%

Engagement in Instruction 9 90.0%

Statistics

Total Responses 10

16. If child change was evident, how do you know? (check all that apply)

17. In what specific areas was child change evident? (Check all that apply)

16. If child change was evident, how do you know? (check all that apply)

50%

40%

60%

90%

20%

Observation Formal assessment Informal assessment Report from practitioners Other
0

100

25

50

75

17. In what specific areas was child change evident? (Check all that apply)

60%

90%

60%

70%

30%

20% 20%

Sensory
Systems

Engagement in
Instruction

Receptive
Communication

Expressive
Communication

Positioning/Motor
Skills

Orientation and
Mobility

Self Care All Others
0

100

25
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Receptive Communication 6 60.0%

Expressive Communication 7 70.0%

Positioning/Motor Skills 3 30.0%

Orientation and Mobility 2 20.0%

Self Care 2 20.0%

Cognitive Skills 3 30.0%

Academic Skills 3 30.0%

Literacy Skills 4 40.0%

Social Interactions 7 70.0%

Self Determination 2 20.0%

Participation in Play 6 60.0%

Other 0 0.0%

N/A 1 10.0%

Value Count Percent %

Yes 10 100.0%

No 0 0.0%

N/A 0 0.0%

Statistics

Total Responses 10

18. As a result of the Distance Mentorship model implemented by your project, were you able to
identify any changes in service provider behavior? (paraprofessional/intervener/teacher/OT/PT,
etc.)

18. As a result of the Distance Mentorship model implemented by your project,
were you able to identify any changes in service provider behavior?

(paraprofessional/intervener/teacher/OT/PT, etc.)

Yes 100%



Value Count Percent %

Self-report 10 100.0%

Observation 5 50.0%

Pre-post test 0 0.0%

Other 2 20.0%

Statistics

Total Responses 10

Value Count Percent %

Understanding of DB 10 90.9%

Inclusion 3 27.3%

Use of wait time 9 81.8%

Understanding the importance of hands 8 72.7%

Active Learning strategies 5 45.5%

IFSP/IEP development 4 36.4%

Statistics

Total Responses 11

19. If yes, how do you know? (check all that apply)

20. In what specific areas was Service Provider change evident? (check all that apply)

19. If yes, how do you know? (check all that apply)
100%

50%

20%

Self-report Observation Other
0

100

25
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20. In what specific areas was Service Provider change evident? (check all that
apply)

90.9%

27.3%

81.8%

72.7%

45.5%

36.4%

63.6%

9.1%

27.3%

72.7%

Understanding
of DB

Inclusion Use of wait
time

Understanding
the importance

of hands

Active
Learning
strategies

IFSP/IEP
development

Effective
Teaming

Person
Centered
Planning
strategies

Effective
Teaming
strategies

Effective
Instruction
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Effective Teaming 7 63.6%

Person Centered Planning strategies 1 9.1%

Effective Teaming strategies 3 27.3%

Effective Instruction 8 72.7%

Value Count Percent %

Yes 10 100.0%

No 0 0.0%

N/A 0 0.0%

Statistics

Total Responses 10

21. Did your project share or demonstrate any evidence-based practices or resources with local
teams as part of your Distance Mentorship model?

22. Check all the following topic areas in which you shared evidence-based or research-based
resources or practices.

21. Did your project share or demonstrate any evidence-based practices or
resources with local teams as part of your Distance Mentorship model?

Yes 100%

22. Check all the following topic areas in which you shared evidence-based or
research-based resources or practices.

60%

20%

30%

10%

60%

50%

40%

Assessment Assistive
Technology

Calendar
Systems

CHARGE
Syndrome

Communication Concept
Development

CVI All Others
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Value Count Percent %

Assessment 6 60.0%

Assistive Technology 2 20.0%

Calendar Systems 3 30.0%

CHARGE Syndrome 1 10.0%

Cochlear Implants 0 0.0%

Communication 6 60.0%

Concept Development 5 50.0%

CVI 4 40.0%

Educational practices 5 50.0%

Functional hearing 1 10.0%

Functional vision 1 10.0%

Inclusion 0 0.0%

Literacy 5 50.0%

Person Centered Planning 2 20.0%

Play and Recreation 0 0.0%

Sign Language 1 10.0%

Tactile Learning 6 60.0%

Usher Syndrom 0 0.0%

Other 0 0.0%

N/A 0 0.0%

Statistics

Total Responses 10

Value Count Percent %

Yes 9 90.0%

No 1 10.0%

Statistics

Total Responses 10

23. Did your project's involvement in this Distance Mentorship initiative improve your project's
capacity to provide TA and training? (systems)?

23. Did your project's involvement in this Distance Mentorship initiative
improve your project's capacity to provide TA and training? (systems)?

Yes 90%

No 10%



Value Count Percent %

Committing interagency time, personnel and resources needed for
implementation of the strategic actions

7 77.8%

Developing new TA procedures 7 77.8%

Implementing new technologies never before used 8 88.9%

Other 0 0.0%

N/A 0 0.0%

Statistics

Total Responses 9

Value Count Percent %

Yes 10 100.0%

No 0 0.0%

N/A 0 0.0%

Statistics

Total Responses 10

24. If yes, what areas? (check all that apply)

25. Did your project have more frequent contact with your local team(s) using Distance Mentorship
practices than you normally would using traditional TA methods?

24. If yes, what areas? (check all that apply)

77.8% 77.8%

88.9%

Committing interagency time, personnel and
resources needed for implementation of the strategic

actions

Developing new TA procedures Implementing new technologies never before used
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25. Did your project have more frequent contact with your local team(s) using
Distance Mentorship practices than you normally would using traditional TA

methods?

Yes 100%



Value Count Percent %

Yes 9 90.0%

No 1 10.0%

N/A 0 0.0%

Statistics

Total Responses 10

26. In general, do you feel the DM process allowed you and/or your project staff to establish closer,
more trusting relationships with at least one member of the local team(s) compared to traditional TA
methods?

27. Please Explain

Count Response

1 I was most impressed by the accessibility to the team that the parent had in one case. Wiggio was a great toool for
keeping all team communications open and shared in timely way. Parent was comfortable using the means to share
her input as well.

1 We had ongoing relationships with the 2 teams that stayed with the process all year- Both districts had already
established team meetings with us on a regular basis. The distance component was seamless because a relationship
and meeting structure already existed

1 They learned to not only become comfortable asking for help, but learning to evaluate their own decision making
through our coaching.

1 I answered yes to the above question, but I already had a pretty good relationship with most members of the local
team. I feel this model, because of the extra contact, did further our relationships.

1 I met and interacted with some team members (therapists) who I was not able to meet at the earlier face to face
sessions. Having established that relationships, we met again at the annual therapy conference -- and were able to
connect there too. It's always good to extend those networks as much as possible!

1 I would normally only visit Central Oregon once a year (distance, closed passes etc were issues) -- with very little
follow-up. The DM process has allowed me to train the team and have discussions three more times during the year. I
will also be able to follow these three sessions with e-mails and other distance interventions.

1 Yes. There was an equalizing effect during the online meetings, with each person at a computer having a turn, rather
that the large group meetings. I think the para with the middle school child's team trusted us more because her views
were listened to and acknowledged during the meetings. She told us at the last meeting that she was scared to be

26. In general, do you feel the DM process allowed you and/or your project staff to establish
closer, more trusting relationships with at least one member of the local team(s) compared to

traditional TA methods?

Yes 90%

No 10%



Value Count Percent %

Yes 7 70.0%

No 2 20.0%

N/A 1 10.0%

Statistics

Total Responses 10

videotaped, but came to trust that we were helping her learn to be better at what she does.

1 For one of our groups, I felt there was a more collaborative relationship rather than one of "outside expert". I think the
need for the team to be validated about their ability to figure out what was good practice was shaped because of our
frequent meetings via AdobeConnect and email. In our last meeting when we talked about what to do next year as the
student transitions to a new campus, we did have to do a little convincing that they had the information on the student's
website and expertise among the staff to prepare the new teacher to know where to begin. They still feel an ongoing
need for support, but it seems more like a desire for continued collaboration rather than simply not knowing what to do
next. For the other group, I felt less successful. The team did not seem to gel and was less inclined to use the resources
we shared. There was not as much administrative support from the LEA. I don't feel we ever made a good connection
to this group or had their genuine involvement in the process. This was probably not a good team to do this with since
there was a lot of last minute changes in staff from the time they agreed to be a part of the process and the time we got
started with them.

1 This DMP site was 250 miles away from Boise. I typically travel to that part of the state in the fall and then again in the
spring unless there is a specific request or there is a new child on the census. I may spend a morning or even a day
observing and giving feedback. I usually come back to Boise and write up my recommendations and an action plan of
some kind. My involvement with the team is via phone or email but the follow up is difficult because there is no
consistency in how often we connect with one another. There is also the issue of "self-report" in that I can't see what
they are doing in response to my recommendations. The DMP allowed me to connect with the team on a regular basis
- weekly- and also see what they were doing.

28. In general, do you believe the DM model that was implemented with local teams increased
communication between the family and school or EC team(s)?

29. Please Explain

Count Response

1 In both cases families were already very involved in team meetings

28. In general, do you believe the DM model that was implemented with local
teams increased communication between the family and school or EC team(s)?

Yes 70%

No 20%

N/A 10%



Value Count Percent %

Yes 10 100.0%

No 0 0.0%

N/A 0 0.0%

Statistics

Total Responses 10

1 Sharing routines, expressive communication signals of the learner.

1 With one team, definitely. With the other, maybe a little bit.

1 Yes, it allowed greater frequency and structure to meetings.

1 The family was actually able to participate in one of the three sessions -- and also gave feedback during the sessions
on things they were doing or seeing with their child.

1 See above. Nurses, para (intervener trainee) were able to be full members of the team and itinerants had greater
access to core tema communications, finding, problem solving etc.

1 Not really. I asked the mother this particular question and she didn't feel, in her case, it increased communication with
the school. She is very involved anyway in her daughter's education. It did increase the consistency of what they were all
doing - both in the school and at home.

1 The family were able to attend one of the three sessions -- and the team were able to work on having the child at their
EI center for some hours each week -- really helps the child to meet other children; and gives the care persons (mostly
grandmother) some respite time too!

1 Yes, in both cases the parents had an active role in the meetings. Communication flowed both ways. Parents used the
wiki sites to post photos and videos from home, giving them concrete ways to share their child's routines and
communication. The bridge between home and school became more solid. In one case, a parent was initially upset at
the pace of the team's level of awareness of deaf-blindness (a new student to the team). She came to see the team as
very competent and effective through the nine months of the DMP.

30. In general, do you feel the Distance Mentorship model allows your project to render useful
Technical Assistance to local teams?

30. In general, do you feel the Distance Mentorship model allows your project
to render useful Technical Assistance to local teams?

Yes 100%



Value Count Percent %

Yes 10 100.0%

No 0 0.0%

N/A 0 0.0%

Statistics

Total Responses 10

31. In general, do you feel using the DM model as a vehicle for technical assistance makes your
project more effective?

32. If yes, please explain

Count Response

1 More frequent contact. Time saver.

1 I do think it was much easier to use the distance model with teams who already "got" the process of working together
as a team to discover what worked for individual students and who were not intimidated by or suspicious of TA- but
had seen its benefits. So for teams like the 2 who used the process for the whole year, the fact that I didn't have to drive
all day to attend meetings, or see what they were doing and how the children were responding was a much more
effective use of my time. I was able to review video and edit clips for us to talk about from what was posted when
otherwise I would have been in the car for 3 -4 hours just to get there. This would have been much more labor intensive
for the project, I think, if we were starting a team "from scratch". And if we were doing ONLY distance meetings, we
would have had to improve the school's webcam and audio because I struggled sometimes to hear and follow since I
couldn't see everyone. I asked for some conferencing equipment to leave at the 2 schools, but the university would only
go so far as iPads. We were only learning about the technology this year- I think if we made the commitment to use the
model for targeted teams and made sure schools had good conferencing equipment and good Internet, it would be very
effective.

1 Combining the face-to-face with DM, especially for distant regions of the state helped me to convey more information to
the teams. During the onsite visit and discussions with the team(s) -- some team members work for more than one
team -- we were able to establish what their needs were. I was able to observe the child and make notes on what,
under each topic, needed to be emphasized. For the training/discussion sessions, I would set out a powerpoint and
several handouts (sent ahead of time); and after the session, I would e-mail the group back with other materials or
resources that they had requested or needed. I believe this would work even for teams that are in nearby
towns....especially as people can connect to the training/discussion time from wherever they are -- and on various
devices. Since many of the team members are regional itinerant staff, this is very important. The other thing is that the
regional itinerant staff are often the same people who serve the other children in the area who are deafblind -- so, even
though not child-specific -- they will still have grasped some of the concepts, and the major best practices.

1 The DMP model of monthly webmeetings focusing on video interactions has created a more intensive way of working

31. In general, do you feel using the DM model as a vehicle for technical
assistance makes your project more effective?

Yes 100%



Value Count Percent %

Yes 10 100.0%

No 0 0.0%

N/A 0 0.0%

Statistics

Total Responses 10

with teams who need it, without the travel fatigue, time and cost. While not all teams are good candidates for this
model, for the teams that are, this way of working may be more effective than going in person.

1 Again, it allows me to follow-up in a more effective way. An objective can be established when I am on -site and I can
give feedback on a regular basis. That feedback can shape the instruction that can impact child outcomes.

1 Since the Oregon Deafblind Project is a single-person project, this made things much more effective. I used to get to
one or two of the more distant areas of the state only once a year -- distance and time constraints, snow and closed
passes etc were barriers. The DM model opened the door to having a few days of onsite visiting in the area; and follow
up during the "non travel" months. It also enabled therapists who were on the road a lot to join the discussion from
wherever they were -- and on whatever device they had. Hoping to have this region share their experience with the other
regions at a state Deafblind Work Group meeting this May -- to have others also participate.

1 I see the DM as more of an "ad on" to our face to face TA. For me, the DMP was a great way to continue to offer TA to
a team that wouldn't otherwise have been able to do that for. It also allowed the continued TA to happen with much
greater frequency.

1 I think this is a great way to increase the frequency of contact and to provide more timely follow up. I was frustrated by
my colleague's lack if willingness to use the Distance tech - wanted to be face to face with the team. If I ruled the world...I
would use this much more and would anticipate even greater impact and results.

1 Having more opportunities to visit with the teams seemed to work well. The biggest problem remains with the openness
of any particular group to make use of the resources and support we provide. Unfortunately, the form of delivery seems
to have little impact on that situation.

33. In general, do you believe the use of the DM model makes your project more efficient in its use
of resources?

33. In general, do you believe the use of the DM model makes your project more
efficient in its use of resources?

Yes 100%



Value Count Percent %

Yes 8 80.0%

No 0 0.0%

N/A 2 20.0%

Statistics

Total Responses 10

Value Count Percent %

Yes 9 90.0%

No 1 10.0%

N/A 0 0.0%

Statistics

Total Responses 10

34. In general, do you believe that the wiki created as part of your Distance Mentorship activities
can serve as a portfolio to help a student transition from one setting to another?

35. In general, do you believe the DM model increased the capacity of the local team(s) to provide
services to the child with Deaf-Blindness?

34. In general, do you believe that the wiki created as part of your Distance
Mentorship activities can serve as a portfolio to help a student transition

from one setting to another?

Yes 80%

N/A 20%

35. In general, do you believe the DM model increased the capacity of the local
team(s) to provide services to the child with Deaf-Blindness?

Yes 90%

No 10%



Value Count Percent %

Yes 10 100.0%

No 0 0.0%

N/A 0 0.0%

Statistics

Total Responses 10

36. Would you recommend this model to other State Deaf-Blind projects?

37. If yes, please explain

Count Response

1 Helps with time and resources. Also helps improve the depth with which you can provide TA.

1 Each State project will need to approach this in their own way, based on resources, staff skills and technology available
to them. But having a model to follow for the big picture has been very helpful. We came to understand more about why
the model is set up the way it is, as we made mistakes, adjusted our approach, and learned from experience. We've
learned not just how to pull the distance tech pieces together, but how to focus more intently on video analysis and
effective teaming.

1 It definitely saved time and money usually spent in travel to the district. If the team is really committed to making
changes, it allows for a lot more "quick support" discussions that buoys up the staff's confidence. It also allowed us to
have more people from our team connect and model brainstorming solutions to situations that come up during
instruction.

1 This is an effective framework for TA and I would extend it also to training and training follow up and netwroking of
trainees as they implement.

1 The DM model is a really useful tool to use alongside face to face trainings. It helps to use time more efficiently too, and
allows access to more persons who may not all be able to be at the same place at the same time.....so less problems
with scheduling.

1 I would recommend this to other states -- especially if they are large states and travel takes a lot of time. Combined
with initial onsite visit, DM is a great way to follow up, train further, discuss a child's upcoming IEP goals, etc. Schools
are more and more using videos to document what children are doing. So they can also share back, via the same
mode (adobe connect meetings), invite comment or discussion. Although having wikis might be a next step -- it is too
complicated for teams to handle yet. Wikis would give team members the ability to post information that others can
read later.

1 As a component of working with a team, this model can free up time for TA providers to find and deliver information
they used to spend getting there. The team's involvement in taking video and posting to the wiki can empower them to
take a more active role as team members

36. Would you recommend this model to other State Deaf-Blind projects?

Yes 100%



1 I absolutely would but I would also say that I don't think the DM is not for everyone. The entire team has to be
committed or it won't work. I think using technology like the iPAD is key in that, for the Idaho team, there were no glitches
whatsoever - that made a huge difference in that the process itself was easy for the team - film, upload to Vimeo and
look at wiki. We actually uploaded from Vimeo to the wiki - again, very easy to do.

1 Yes with the same caveat as above - I think the DM is great for ad-on or continuing TA, after a relationship has been
established by face to face meetings.

38. What was the greatest positive impact related to your DM experience?

Count Response

1 The relationships formed.

1 The feedback that the team were actually using what they had learned, were planning several other things they could do;
and the information about the child herself and how this was impacting her in a positive way.

1 I feel that this model is something we can and will use with other sites in the future. This is critical for us as time and
money become harder and harder to come by for our staff.

1 The greatest positive impact is that this team saw abilities in Graycee that they perhaps would never have seen. They all
stated that - the consistency of the process really contributed to this outcome. They see her as much more capable
than they, even the mother, thought she was - that is life changing for her.

1 Feeling more a part of the local team. Seeing parent actively involved. Seeing folks quickly learn to use Wiggio
effectively.

1 Video clips taken by the team allowed related service providers to see how others worked with students and led to
much improved consistency in interacting with students

1 Seeing the team and the student do incredible things - I don't think I would have had this opportunity (and it may not
have happened at all, or to this level) without the distance TA model. Question 41 needs further explanation - I
personally, would be able to support one team at a time (maybe two depending on how crazy I want to get). I am not
sure with regards to the entire project.

1 1. Watching a new team become cohesive by experiencing the success of focusing on one or two routines at a time. 2.
Seeing the equalizing aspect for parents and paras as team members.

1 The ability to interact even if not face to face. It lead to other conversations -- by phone, e-mail, as well as face to face
at other locations (such as statewide conference).

39. Rate the difficulty of your experience using the following DM elements.

 Most Difficult 4 3 2 Least Difficult Responses

Video sharing 25.0%
2

12.5%
1

37.5%
3

12.5%
1

12.5%
1

8

Video capture 12.5%
1

0.0%
0

37.5%
3

25.0%
2

25.0%
2

8

Video hosting 0.0%
0

0.0%
0

0.0%
0

62.5%
5

37.5%
3

8

Wiki creation 12.5%
1

12.5%
1

0.0%
0

37.5%
3

37.5%
3

8

Creating/maintaining participation in wiki 37.5%
3

25.0%
2

12.5%
1

12.5%
1

12.5%
1

8

Securing cooperation from administrators 0.0%
0

12.5%
1

12.5%
1

37.5%
3

37.5%
3

8

Getting families involved 0.0%
0

0.0%
0

0.0%
0

12.5%
1

87.5%
7

8



Value Count Percent %

Web Conference sessions (synchronous) 6 60.0%

Wiki communications (asynchronous) 1 10.0%

Video clips 2 20.0%

Other 1 10.0%

N/A 0 0.0%

Statistics

Total Responses 10

Value Count Percent %

More than 10 0 0.0%

5-10 4 40.0%

3-5 2 20.0%

Statistics

Total Responses 10

Sum 33.0

Avg. 3.3

40. Which Distance Mentorship technology element was the most essential to your efforts:

41. How many local teams do you believe you could support using the DM model under present
circumstances?

40. Which Distance Mentorship technology element was the most essential to your
efforts:

Web Conference sessions (synchronous) 60%

Wiki communications (asynchronous) 10%

Video clips 20%

Other 10%

41. How many local teams do you believe you could support using the DM model
under present circumstances?

5-10 40%

3-5 20%

2-3 30%

1 10%



2-3 3 30.0%

1 1 10.0%

None 0 0.0%

N/A 0 0.0%

StdDev 1.5

Max 5.0

42. Rate each of the following characteristics in terms of importance when identifying local team
characteristics that would ensure success from participating in the DM model.

 Most Important 4 3 2 Least Important Responses

At least one person on team who is tech savvy 50.0%
5

40.0%
4

0.0%
0

10.0%
1

0.0%
0

10

Support of administrators 80.0%
8

20.0%
2

0.0%
0

0.0%
0

0.0%
0

10

Support of Parents 80.0%
8

10.0%
1

10.0%
1

0.0%
0

0.0%
0

10

Previous relationship with the team 50.0%
5

30.0%
3

0.0%
0

20.0%
2

0.0%
0

10

Evidence of effective teaming practices 30.0%
3

30.0%
3

40.0%
4

0.0%
0

0.0%
0

10

Willingness to ask/accept suggestions 60.0%
6

10.0%
1

30.0%
3

0.0%
0

0.0%
0

10

Competence of teacher 30.0%
3

50.0%
5

30.0%
3

0.0%
0

0.0%
0

10

Knowledge of Deaf-Blindness 0.0%
0

10.0%
1

60.0%
6

10.0%
1

20.0%
2

10

Other 0.0%
0

0.0%
0

0.0%
0

0.0%
0

0.0%
0

0
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Good Days for Eddie 

Eddie is having a good day.  He’s making a unique picture using crepe paper and a special sticky 

paper, surrounded by a friend and the whirl of energy inside the Hoeflin Stone House Early 

Childhood Education Center.  

He’s flashing a wide smile and 

getting a little extra help from 

Amy, who was fortunate to be 

selected to help Eddie this 

morning.  Amy hands Eddie the 

paper and smiles when he puts it 

inside the frame. They both seem 

pleased with the results.   So today 

is another good day, but they 

haven’t all been so pleasant or 

carefree for Eddie.   

In June of 2009, Courtney and her 

husband John welcomed a healthy 

baby into the world. Eddie suffered no developmental delays or physical anomalies.  In his third 

month of life, however, Eddie fell and suffered what turned out to be a very serious head injury.  

Immediately after the fall, Eddie exhibited no signs of damage, but two weeks later he began to 

experience vomiting and loss of appetite.  Doctors initially speculated that Eddie simply had the flu, 

but then he began to suffer seizures.  A CAT scan revealed an acute subdural hematoma, which is an 

emergency condition where blood collects on the surface of the brain.   

Eddie was flown 

from his home in 

Manhattan, KS, to a 

children’s hospital in 

Kansas City, MO, 

where doctors and 

staff performed 

surgery to alleviate 

the pressure on his 

brain.  Eddie 

suffered a stroke 

after the first 

surgery, however, 

complicating his 

condition.  He was 

intubated, sedated 

and given medications and therapies in an attempt to control the seizures, but Eddie was still in peril, 

suffering 20-40 seizures a day.  John and Courtney were not sure their son would survive.   
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Good Days for Eddie 

Eddie was ultimately released from the hospital and returned home, but John and Courtney were 

by no means comfortable or secure with their son’s condition.  Eddie’s vision and hearing were 

affected, adding to the difficulties.  Understanding, managing, and coordinating complicated 

medical care can be bewildering and frustrating for any parent.  The same questions emerge: 

Which medication is best?  Is it really 

helping? What are the side effects?  

Why isn’t my son getting better?  Will 

the ‘experts’ listen to our concerns?   

After yet another emergency 

hospitalization, John and Courtney 

decided to change medical teams for 

Eddie.  The new team recommended 

several changes, including a 

gastrostomy procedure (G-tube), a 

new diet, and adjustments in the type 

and amount of medications.  The good 

news today is that Eddie has been free of seizures for the past nine months!  John and Courtney 

remain hopeful that the seizure activity is in remission, that Eddie can maintain good health, and 

that he can enjoy his preschool experience.   

Eddie spends his weekday mornings in preschool at the Hoeflin Stone House Early Childhood 

Education Center in Manhattan, Kansas.  A pretty remarkable place in its own right, it offers state

-of-the-art technology and houses offices, a research suite, and six classrooms for children, 

ranging in age from six weeks 

through five years.  The Center is 

accredited by the National 

Academy of Early Childhood 

Programs of the National 

Association for the Education of 

Young Children and serves as 

the clinical training site for 

students in the Kansas State 

University’s early education 

program for teachers. 

Eddie’s teacher, Christi, manages 

the frenzy of daily activities 

inside the Center.  Feet, hands, 

and time move quickly here, but that doesn’t mean that students who need more support are left 

out of the serious (and fun) tasks of learning and growing.  A few years ago, Christi welcomed 

another child with sensory loss to the Center and, to her credit, recognized that she might be able 

to benefit from the support of the Kansas Deaf-Blind Project and its coordinator, Megan Cote.   
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Good Days for Eddie 

Christi and the team collected video samples, used a wiki (an open, editable website) to discuss 

Blake’s progress, and met with Megan and other consultants once a month via web conferencing.  

All agree that the process worked very well, and it suggests that even the most competent, highly 

qualified staff in schools and early childhood centers can benefit from long-distance consultative 

services by Deaf-Blind 

specialists.  Blake made a 

successful transition to 

an elementary school 

this past year, and her 

new team is now using 

the same Distance 

Mentorship model to 

chart her progress and 

growth.   

With Eddie’s arrived this 

past August at Hoeflin 

Stone House, it was yet 

another opportunity for 

Christi and staff to welcome a child with Deaf-Blindness into the mix.  Although the team had 

increased their understanding and skill related to this unique disability, they recognized the value 

of ongoing relationships with consultants and colleagues and agreed to continue receiving 

support via the Distance Mentorship Project.   

Having Eddie’s seizures under 

control has allowed his parents 

Courtney and John, for the first 

time in a long time, to focus on 

Eddie’s education and his 

future.  Looking back at Eddie’s 

“Person Centered Plan” that 

was completed last August, it is 

clear that Eddie has made real 

strides in his nine months at the 

center.  For instance, Eddie has 

begun using his hands more to 

make choices and participate in 

activities.  He reaches for and 

pulls objects to his body now, and he can help turn pages while reading books.  Eddie makes a lot 

more choices about the things he wants to do, thanks to careful consideration and planning by his 

team.  
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Good Days for Eddie 

Courtney says she “loves” Eddie’s team at the Center and says that Christi is “willing to try 

anything and everything” to help Eddie participate with his peers in class activities. Courtney 

says being a part of the Distance Mentorship Project has helped the team understand Eddie 

better, especially his diagnosis of Cortical Vision 

Impairment (CVI) and how that impacts Eddie’s 

ability to see, process information, and 

communicate.  As part of the Distance 

Mentorship consultations this year, Courtney 

thought Eddie’s team learned the benefit of using 

routines, the importance of embedding literacy 

activities in his school day, and how to provide 

Eddie with more choices.   

The video clips collected show evidence of how 

Eddie’s team members are being more 

thoughtful and deliberate in how they interact with Eddie, and the wiki shows the team 

communicating regularly with questions and comments related to Eddie’s activities and routines.  

Eddie still has a lot of appointments, meetings, and therapy sessions to attend, so the Distance 

Mentorship Project wiki helps everyone keep track of recent developments.   

What’s most important to John and Courtney is that Eddie is considered an active and equal 

member of this preschool class and can focus on having fun with his friends.  Although Eddie 

will face challenges ahead, the team will continue to participate in the Distance Mentorship 

Project next year, increasing the prospect of more “good days” ahead for Eddie. 

 



Page 1 

Jacob’s Team Rides On 

When I first met Sue Ann, we were at the middle school where her son would start in the fall. It was spring 

of 2012, and we were there to sign forms and demonstrate technology in preparation for our new Distance 

Mentoring Project. She was worried about her son’s transition to middle school where he would be greeted 

by a brand new team, with the exception of his paraeducator.  

At home, Jacob’s family signs to him at close range. They take the 

time to recognize his gestures and behaviors as requests for what he 

wants. So the gap between what Sue Ann knew about Jacob’s needs 

for developing independence and communication and what the new 

staff would know was very wide. How was she going to get enough 

information across to a new team so that they weren't spending all day 

managing melt-downs? The timing of our offer to be part of the 

Distance Mentorship Project (DMP) couldn’t have been better for 

Jacob—and his team.  

The Washington DMP Team: 

Kathee Scoggin, Co-Director of Washington’s Deaf-Blind Project, 

was the deaf-blind specialist for Jacob's team.  Kathee already knew 

the family and student and had facilitated a Person-Centered Plan 

with the team.  Nancy Hatfield, also Co-Director, was geographically 

closest to the district and provided the initial liaison with their 

administrators. As Education and Distance Learning Consultant, I was the creator/maintainer of the wiki 

site as well as the online meeting scheduler and moderator. I also provided the technology 

“troubleshooting” and filled in for Kathee as needed. Jacob’s local team included: Sue Ann (mother); Cindy 

(Special Ed. Coordinator); Sharon (Special Ed. Teacher); Janice and Ebonie (paraeducators); Tressa (SLP); 

and Amanda (PT).  

Trusted relationships are the key to working most 

effectively at a distance. To introduce the DMP, Nancy 

met twice in person with three of the district’s special 

education administrators. They then invited Jacob’s team 

to consider the invitation before making a final 

commitment to participate. We bumbled our way through 

a first trial run meeting via Blackboard Collaborate, with 

both Kathee and I joining at a distance. Then Kathee, who 

lives across the Cascade Mountains on the other side of 

the state, and I (who live 115 miles north of the local 

team) both met the team and parent at the classroom 

where Jacob would be arriving in the fall.  

At first glance, the checklist of requirements we showed 

the local team looked overwhelming. It turned out that 

“I believe that Jacob made more significant and faster gains this year than 

any other due to the focus and collaboration of the team.  Not only did I feel 

more involved as a parent, but everyone could see and celebrate the growth 

Jacob made.  Sometimes growth is so slow, but the videos really helped docu-

ment his changes over time”. 
-Sue Ann, mother of a middle school student with deaf-blindness. 
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Jacob’s Team Rides On 

once we had buy-in from the family and administrators, however, the single thing we needed most was not 

technical expertise, but willingness.  

 

Sharon, the special education teacher who would be Jacob’s new teacher in the fall, was honest about the 

concerns she had when we first met with their team.  “When I first heard about the [DMP] project, I was 

completely overwhelmed. I didn’t think I’d have the energy on top of my regular workload. Then, I realized 

that it was going to make my job a whole lot easier.” 

 

Team Meets Tech:  

 

The team was willing to try Blackboard Collaborate for online meetings, Google Sites as a private wiki site 

and Dropbox for sharing videos. They were willing to videotape Jacob. For this team of digital natives, 

Sharon later told us, the video capture and share was “super-easy.”  Sharon and Janice were also willing to 

record themselves during selected routines (i.e., greetings, reading experience books). They were willing to 

have Sue Ann and Kathee give feedback during the monthly online meetings about what they would each 

need to change in their interactions, to make a difference for Jacob. Not super-easy.  

 

From my perspective, sharing video was easy, then scary, and then easy. The truth is, we had built the DMP 

cart, but it wasn't always rolling the way we had hoped. We initially loaded video straight onto the Google 

Site, only to discover that this would quickly overwhelm the free site. Jacob’s family was already using 

Dropbox for photos, so by October, the team was posting school videos to “the cloud.” It helped to have 

folders organized by month, to easily locate the most recent videos. 

We also encountered problems using Blackboard Collaborate web conferencing with the school team. Our 

meeting summary form from November 2012 listed the technical problems the team encountered:  Janice 

was not able to use audio from a new site (she had to type into the chat box with her answers) and Tressa 

(newly hired SLP) logged on too late to see our instructions on Audio Set up, so could not use her mic, but 

could hear and type in the chat box. 

The Google site started well: Jacob’s team was invited in May and the team had loaded over twenty 

documents by the time school started in September. Sue Ann, Jacob’s mother, uploaded photos to help the 

school staff understand what he likes at home (e.g., a shiny plate above the fireplace; the color yellow; his 

aquarium). Between August, 2012, and March 15, 2013, over 100 comments by the team were posted on the 

wiki site.  

Still, the Google site (aka wiki) did not replace using email, as we imagined it might. Some people weren’t 

getting notifications of postings, others of us assumed they were getting them. Sharon reported in her 

evaluation that she used the wiki site for specific things such as photos for Experience Books, getting to the 

link to upload videos of Jacob at school, or reading comments posted by the Teacher of the Visually 

“Staff did have concerns initially.  They had concerns about working with 

 a new student with such significant disabilities, about equipment, about the 

 time it would take to do videos and meet monthly, but they were willing  

participants.”- Cindy, Special Education Coordinator 

“[By looking at the videos of ourselves]. . .we were forced to talk about what 

didn’t go well, what we needed to change about ourselves or the environ-

ment. Having Janice [para] at the meetings was really important. That level 

of collaboration with paras is unusual. We’re just too busy. But Janice is 

such a huge part of Jacob’s team. So it is paramount that we collaborate.”  
      - Sharon, Special Ed. Teacher 
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Impaired. But, she added, the synchronous online meetings with all team members present was the most 

important element for communication.  

 

As moderator of the monthly web meetings, I had the honor and challenge of navigating the expectations and 

emotions that can come up for all members of a new team. We agreed to have brief round-robins for each 

person to give their feedback on the topic or routine. In every meeting—in addition to hearing the teacher’s 

concerns and questions—Janice, Jacob’s one-on-one paraeducator, had a voice, and Jacob's mother had a 

voice. This meant the rest of us learned from the two people who spent the most time with Jacob.  

 

Results of Teaming with 

Distance Technology:  
 

Our survey of the six-member 

team produced these ratings on a 

scale of 1 to 5 (highest):  

 

 The Google Site increased 

communication among our 

team members:  4.6 

 The consultants assisted our 

local team in acquiring, 

setting up, and using the 

technology:  4.6 

 The DMP model helped our 

local team communicate 

more effectively:  4.8 

 

Could we have used an online 

meeting platform that was more 

user-friendly and had fewer 

problems than Blackboard Colllaborate? Probably so. Nonetheless, the online meetings were conducted 

every month, and every member of the team was able to participate.  When asked,  “In what ways was the 

DMP most helpful to you?”, we received the following responses: 

 

“Watching the videos and discussing what Jacob was doing and how we can facilitate greater 

communication. You inspired me!”  - Sharon, Special Ed Teacher” 

 

“Helping me understand what I could do better. As a team we were all able to look at each other and express 

our concerns.”    - Janice, Paraeducator  

 

“Communication with people that are able to bring an additional perspective to our role working with 

students with Deaf-Blindness.”  - Amanda, PT  

 

By the last month, the biggest surprise had emerged: it became clear that the team had become a cohesive 

whole. Kathee, Nancy and I remarked that not only was it possible to provide technical assistance at a 

distance, but it seemed the distance mentoring process had actually helped the new team become more 

engaged and collaborative. The web meetings had an equalizing effect: empowering paraeducators and 

parents to give feedback and share solutions.  

 

Outcomes for Jacob:  

 

The videos of Jacob from early in the school year show him sitting in his wheelchair and throwing things. 
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This could have become his general stance toward school. He would likely have been labeled a behavior 

problem, as happens to too many children who are deaf-blind whose communication needs are not met. 

Instead, the team set up a greeting routine, which was then videotaped, discussed and refined.  

 

From the Google Site:  November 13, 2012 

 

Katie:  Communication Routines: I'm starting a new thread here around J.'s communication. What's going 

well? We will talk about this at the Team Meeting today. Continue the conversation here. : ) Did he use a 

gesture at school? Initiate communication by reaching or pointing? 

 

Sharon: Jacob is consistently greeting me, Janice and Ebonie on a daily basis! He sometimes greets other 

staff and therapists. Janice and SLP and I are training students and staff to greet and interact with Jacob 

slowly. A particular student has taken an interest in Jacob. Maybe we could start socialization with this 

student?  

 

Later videos show Jacob getting out of his wheelchair on his own (with the aid of a low platform the PT 

recommended). He would then scoot on the floor to areas of the room he wanted to explore. At his teacher’s 

request, he would go find his “experience books” on the shelf. In the last video of Janice signing an 

experience book with Jacob, we see him turning the pages. He looks up at the camcorder and smiles an 

impish grin. Aha! His personality finally showed up at school.  

 

In May, 2013, two weeks after our last official web conference, Sue Ann posted a story about Jacob. 

“COMMUNICATION,” she wrote. “Boy, is Jacob communicating at home…” Within forty minutes, his 

teacher Sharon had answered “ So exciting!”  

 

In a conversation with Jacob’s mother, she summed up the value of this pilot project: “I know sustainability 

is sometimes an issue for new projects,” she said, “but I think at this point, whether the Deaf-Blind Project 

staff are able to stay involved with us on a regular basis or not, Jacob’s school team and our family will 

continue to use the wiki site, post videos, and generate our own discussion about next steps.” And we agree.  

 

Katie Humes is the Education and Distance Learning Consultant for the Washington State Deaf-Blind 

Project.  



Page 1 
Meet Graycee 

Gracyee is eight years old. She 

lives with her mother, father, 

two brothers, and a sister in a 

small town in southern Idaho.  

She likes horses, being outside, 

and playing with her friends at 

school. 

The beginning of Graycee’s life 

was fraught with issues. At five 

days old, she was having 

seizures and received a feeding 

tube. By the time she was two 

weeks old, she had had seven spinal taps, an MRT, several EEGs, and countless blood tests.  

A diagnosis was not made at that time, and her doctors have still not determined the cause 

of her disabilities. 

Because Graycee is so motorically involved, she must have everything done for her. She 

does not hold objects and cannot sit up by herself. Developing a functional communication 

system has been difficult to develop over the years. Her family and service providers give 

her information verbally but do not know if she is hearing or processing the information. 

Other people make decisions for her including where to go and what to do each day. 

I met Gracyee in the spring of 2007. She had been referred to the project by a consultant 

from the Idaho School for the Deaf and the Blind. She was diagnosed, at that time, as 

having Cortical Visual Impairment (CVI) and a functional hearing loss, meaning she was not 

using her hearing consistently across environments. 

 

“I dream that Graycee will have a communication system so she can 

make choices and have control over her life.”- Mom 

 

In the fall of 2008, a person-centered plan (McGill Action Planning System or MAPS) was 

done for Gracyee.  When asked about her dreams for her daughter, her mother Angie said, 

“I dream that Graycee will have a communication system so she can make choices and 

have control over her life. In the “Fears” section of the process, Angie said she worried that 

“People won’t realize Graycee’s cognitive abilities,” “I fear she won’t progress with her 

goals and develop independence and be who she is,” and “I fear her abilities will be 

underestimated.” 
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The Eye Gaze 

Developing a functional communication system for Graycee became a topic of discussion at 

every meeting I attended that year and in subsequent years.  We finally began to talk about 

having her use an eye gaze system to make a choice.  Even though she had CVI, I worked 

with the vision specialist and we decided to try it.  Her mother chose Graycee’s favorite 

items and they were placed in her field of vision while making sure that there was 

movement and color involved when presenting choices.  There was also a determination 

made as to how long she needed to look at an item before she received it. It didn’t take 

long for Graycee to catch on, and Angie was thrilled to have found a way that Graycee 

could, perhaps, express herself in a variety of settings. 

Over the next couple of years, the goal of using an eye gaze system with Graycee was 

discussed with each teacher. There were even objectives written to target the skill. Staff 

weren’t able to implement these strategies consistently, however. There was no one at the 

school to give them feedback and mentor the process. Each time I would visit Graycee’s 

classroom, I would talk to the staff and demonstrate how they might teach Graycee to use 

an eye gaze, but my input was limited in that I was only at the school twice a year.  Because 

I am the only person on the Idaho project who provides TA, I typically go to the northern 

and southern parts of the state twice a year:  once in the fall and once in the spring. My 

ability to provide any form of mentoring was therefore limited to emails or phone calls 

following each on-site visit.  Sometimes that works but not in this case. The staff turnover 

was high and Graycee had a different teacher and paraprofessional each year. There was 

no record of what had been attempted or accomplished, no data to evaluate, and no 

formal process for reflection. We just began anew each year.  

 

“We are what we repeatedly do. Excellence, therefore, in not an act 

but a habit” - Aristotle 

 

Introducing Distance Mentoring To Graycee’s Team  

I was interested in becoming part of the DMP pilot because I wanted to try another way to 

provide assistance to teachers and families. In previous years, I had tried to use flip 

cameras and do something similar to the DMP but there were major issues with school 

firewalls and uploading clips. Teachers were frustrated and didn’t want to take the time to 

participate in this kind of an experiment. As such, the DMP offer to participate was very 

attractive. It would provide me with the kind of long distance mentoring I was hoping 

would work but it also would provide me with a forum to discuss the process with people 
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who were doing the same thing. I wouldn’t be doing this by myself and that made a big 

difference for me. 

I chose Graycee as the focus for the DMP because of my history with the family.  I knew 

this project might be the opportunity to provide her with the consistency of instruction 

that she needed to accomplish her communication goal.  In the spring of 2012 I met with 

staff from Graycee’s school and they agreed to be part of the project.  They told me there 

was a new teacher in the classroom and put me in contact with her. In early July I sent her 

information about the DMP and followed up with a phone call in early August.  This was 

going to be Ellie’s first year as a teacher and although she was excited about the project 

she was worried about the amount 

of time it would take. I told her I 

wanted to use an iPad for the DMP 

and that it was a one stop shop. 

Everything would be done on the 

iPad from filming clips and 

uploading to the storage site to 

using Adobe conferencing.  I also 

told her that I was willing to pay 

for an AT&T connection for several 

months so we didn’t have to worry 

about the school/district firewalls. 

She had an iPAD so the technology made sense to her and the learning curve was almost 

nonexistent.  

On September 24, 2012 I drove to southern Idaho and met with Graycee’s core team. The 

team included Ellie, the teacher, Graycee’s mother, Angie, and Jill, Graycee’s 1:1 assistant.  

Jill was substituting for her daughter Janessa who was out of the country for several 

months. Janessa would assume her role upon her return to the U.S.  Angie was excited 

about the project but hesitant of the goal because of her previous experience.  “We have 

tried using an eye gaze with Graycee for so many years and it’s never worked,” she said.  I 

assured her that this time it would be different. 

 

The DMP Process Begins 

Before any filming began I talked to both Ellie and Jill about the elements and conditions 

that needed to be in place for a successful session. These included things like making sure 

Graycee’s head was positioned correctly so she could use her vision, whether the item 

used was an object or a picture, where the items were placed, colors, how movement was 

involved, and if the items were of high interest to Graycee. We talked about presentation 
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language and the art of pausing. We also talked about how long to expect Graycee to gaze 

at an item to indicate that was her choice.  We talked about what to do if they thought she 

didn’t make a clear choice and where her choices might occur during the day.  

 

“We have tried using an eye gaze with Graycee for so many years and 

it’s never worked,”  

 

When we began the project I outlined the DMP process for the team so everyone knew 

what would happen each week. The team members were sent information on how to 

access Graycee’s wiki site, view film clips, and make comments. The process would involve 

the teacher taking a video clip of Graycee and uploading it to Vimeo (a video storage 

space). I would then go into Vimeo and retrieve the clip and upload it to the wiki page that 

had been created for Graycee.  For Ellie’s convenience, a series of apps was loaded onto 

the iPad. The apps included Vimeo and  Adobe for video conferencing. Once the video clip 

was posted on the wiki the teacher, the teaching assistant, and Gracyee’s mother were 

alerted so they could go into the wiki, view it, and make comments. I would also go into the 

site, look at the clip and make comments.  Here is an example of a comment strand about a 

particular clip – 

Robin – “Looking good. I was wondering about Graycee’s head position. I went back and 

looked at the other clips and she is not having as much trouble keeping her head up. Was 

the chair in a different position or should it be, for her to make a choice? It’s difficult to see 

what she is looking at – also what criteria are you using time wise?” 

Angie – “I didn’t like Graycee’s head position in this clip. Did you try using the head strap on 

the chair or Graycee’s neck brace? I think it would be hard to focus on 2 objects and 

visually make a choice with her head position.” 

Ellie and Jill – “Normally we like to try it without her head strap because she has more 

range of motion, but for some reason this time she struggled. We are going to try it again 

without the head strap, but if she struggles we will put it on and try again. We are still using 

the 3 second time frame.” 

The comments “were helpful’ said all of the team members.  The video clips would not 

have worked as well without the comments because they offered different perspectives on 

what was happening.   As I watched them, “said Jill, “I could see things I needed to work 

on, like slowing down when I spoke and pausing more.” 
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The process of videotaping, reviewing, and commenting was conducted from October 2012 

through February 2013, which was the official end of the project. The AT&T connection 

was disconnected and some of the final elements (e.g., interviews, evaluation) were 

conducted with the team members. Even though the formal project had come to an end, 

Ellie asked if she could continue filming because she wanted to see if there would be an 

issue with being on the district/school internet system. In her ending interview she said,  

“We didn’t have any trouble. I was able to film and upload to Vimeo and watch the clip on 

the wiki without a problem.  I think it’s the apps. They make all the difference and avoid 

the firewalls in the school.” What a nice surprise! 

So….What Happened? 

Can Graycee make a choice with an eye gaze?  Yes!  Has Graycee generalized the skill and 

makes choices in various settings? Yes!  Has she moved from choosing between two 

objects or activities to more academic tasks? Yes! Do her family and her teachers think 

about her abilities in a different way 

now? Yes! 

“Graycee’s ability to make choices 

went way up,” said Ellie, “the last 

progress report noted she was 

making choices 95% of the time. 

She wasn’t doing anything close to 

that at the beginning of the year. 

She is moving from choices of 

activities/items into more academic 

things. We didn’t expect Graycee to 

do so well.”  Jill agreed. “We saw great improvement and we think she can do more,” she 

said, “we are trying to think of things we can do next. We have much greater expectations 

of her now,” she said. Using an eye gaze has also increased her social network at school. 

She is involved in making choices in games and other activities with her classmates. Things 

she wasn’t doing in the past. 

 

“Graycee’s ability to make choices went way up,”  

 

Ellie and Jill also agreed that the consistency of the instruction and the feedback made all 

the difference. “It worked better doing it consistently and knowing you were going to film 

it every week and get feedback.  It (consultation) doesn’t seem to work that way when 

someone comes every once in a while. It was having the feedback consistently that made 
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us more accountable, “said Ellie.  Angie also commented on the topic of consistency. 

“Using an eye gaze was done on a regular basis and consistently part of Graycee’s day,” she 

said, “ I think the most important thing was the videotaping of Graycee’s progress and 

having the team regularly view the clips and participate in commenting. It helped me 

understand her abilities and how she learns. She is more capable then she has been given 

credit for.” 

“Discussing things with Ellie every week was very helpful,” said Jill, “thinking out loud and 

reviewing the clips made a difference. I was just doing what I was told but I feel more 

confident and want to learn whatever I can to help Graycee 

The one task that was not accomplished on a regular basis was using the Adobe video 

conferencing.  An initial outcome of the DMP was to use the Adobe to meet once a month 

and discuss progress and implementation issues. It was also a way to visually connect the 

team with one another.  Our team had several phone conferences and did connect using 

Adobe  in early February. As a whole, the team did not feel the need to see one another. I 

was the only one that wasn’t present during the call.  “The conference calls were 

sufficient,” said Angie, “we could have probably had one more but the key was seeing the 

clips and reading the comments on the wiki on a regular basis.” 

 

“ I think the most important thing was the videotaping of Graycee’s 

progress “ 

 

What Did We Learn? 

Over the course of the project, I think we all learned things about ourselves as mentors, 

teachers, and teaming in a long distance format but a major outcome of the project was 

really what we learned about Graycee.  

 

· We learned that Graycee made progress because there was instructional consistency. 
That sounds like a “no-brainer” but, in reality, it doesn’t always happen. Instruction 
and planning are not consistent in all classrooms. The DMP created an opportunity for 
this team to be consistent. 
 

· We learned that “mentoring” is important and makes a difference.  Getting feedback, 
and having conversations about what to do next improves practice. Again, something 
that we read about and know is “best practice” but it doesn’t happen very often. This 
kind of a strategy provides that opportunity. 
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·We learned that having a formal process in place was important. The team 
became more accountable.  They had made a commitment to the DMP and 
therefore carried through each week and, as a result, saw a change in Graycee and 
themselves as teachers.  
 
·We learned “it’s all about the apps.”  Using an iPad was key and uploading apps to 
send clips to a storage site like Vimeo can mitigate school firewall issues. 
 
·We learned that the wiki can be a training format for teachers and teaching 
assistants who are not familiar with a child who is deaf-blind 
 
·We learned that the DMP probably doesn’t work for everyone. “The whole team 
has to be committed,” said Angie “it won’t work if even one part of the team is not 
on board. Schools are set up differently. Ellie had 11 special education students but 
another teacher might have 20 and it would be harder to find time to participate.” 
 
·Finally, we learned that Graycee has abilities that no one recognized and that 
without the formality of the DMP they may never have been discovered.  

 
Where Do We Go From Here? 

Graycee’s mother, Angie, is determined that 

Graycee will not lose her choice making skills 

this summer. She talked to her family and 

Graycee’s home care providers recently to 

discuss how they can weave choice into her 

daily schedule.  Ellie is leaving and there will 

be a new teacher next year, so she wants to 

make sure that Graycee has plenty of practice 

over the summer so she can continue 

expanding her skills. The nice thing is that the wiki is in place and the new teacher and 

teaching assistant can go in and watch what was accomplished this year.  Jill is actually 

going to stay with Graycee so she can guide the new teacher.  They can also review 

Graycee’s personal passport and read the information on CVI and deaf-blindness. It 

becomes an automatic tutorial about Graycee that can be expanded and refined in the 

future. 

Even though Graycee’s teacher is leaving, she requested that I continue the DMP with 

Graycee’s new team next year. “I think she can do more. We want to move into more 

academic learning not just choosing between two activities. I want the new teacher to 

continue what we have started. The possibilities are unlimited.” 

Robin Greenfield is the Project Director  for the Idaho Project for Children and Youth with Deaf-Blindness 
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